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Role-play simulations can be complex or simple, and can be designed to cover many different topics. The simulation can push students to learn about issues at a deeper level because they must learn positions and then play them in a public setting. It can also increase class interaction due to the social nature of the exercise. In addition, simulations can promote student learning due to peer pressure, increased interest and hopefully learning retention due to the active nature of the exercise. 

One downside for the instructor however is the loss of autonomy over the class. The simulation is turned over to the students who can make it succeed or fail based on their efforts or lack thereof. You can use techniques to minimize the risk such as requiring graded assignments, and activities that require a personal commitment from the student (such as a public speech, etc.).

1. Pre-work

As with all learning processes, the most important first steps are determining who needs to learn what, and how best to facilitate the process. Questions you will need to consider:
· How much time can be devoted in the class to the simulation? In class time usually consists of preparatory lectures, the simulation as well as a debrief. The length will determine the scope of the simulation and the amount of deep learning that can occur. This will also include how much time you have to prepare the simulation. Much of your work on the simulation will be on the front-end in designing the simulation and pre-lectures. However, you will need to time for grading assignments, etc., and for evaluation and re-work if you use the simulation again.

· What are the learning outcomes of the simulation? Designing the simulation must fit to your goals for the course. It is useful to integrate the simulation into the broader themes of a course to provide students with hands-on understanding of the material. Areas to consider are the areas and skills you want students to develop such as greater topic knowledge, negotiations skills and strategy, public speaking skills, and research and writing skills. Further discussion of simulation structure below may help you in this area as well.
· Who is the target audience? Knowing your class is very important. The focus of the simulation obviously must fit to the needs of the instructor and the student. You can design simulations that give lower division, non-political science majors a quick understanding of themes, or give upper division, political science majors greater depth of knowledge about specific outcomes. 
For example, I use a climate change simulation in a non-major, introductory course and leave the objectives quite open. I have to provide more resources for the students, but let them know that they will be discussing a topic that the international community has been struggling with for many years so I do not expect them to “solve all of the world’s problems in three class periods. In addition, it is helpful to give them ready made language for treaties, etc. to work with. They have to research their state and simply fill in the blanks. My learning outcomes at this level for the simulation are for them to recognize the difficulties in states achieving cooperation (going beyond the usual, “why don’t they just do this or that”), and greater knowledge of climate change and current negotiations. 
For an advanced political science class, I require them to research what has been done and come up with their own language and issues of focus. My learning outcomes at this level include those for the lower level, but also students gaining deeper understanding of the economic, political, scientific, social and technical issues surrounding climate change negotiations.

2. Student Preparation

As noted above, you will also need to consider how best to prepare your students for the simulation. Questions to consider are:

· What is expected of students? Will they be required to complete significant out-of-class time for research and preparation? What level of knowledge will they need to have to be able to negotiate successfully? Students can become quickly frustrated if they do not have the knowledge necessary, or perceive that they do not, or that you are requiring too much of them.

· How much advanced information can/should you provide? How accessible is information for the students? The level of the course may determine how much background information you provide, as well as your expectations of the students. As noted above, the amount will also be determined by how structured, or open-ended you want the simulation to be (to achieve specific or broad goals). It may be helpful to give several lectures ahead of time to provide the background information needed. Some instructors use the entire course for a simulation, but alternate between lecturing on specific areas, and then running simulations to demonstrate the key concepts. You may also want to provide background readings on the topics to enhance student knowledge and comfort levels.
3. Structure

Your next step is to design the simulation. Some areas to consider are:

· Topic Selection - You should consider the specific topic to cover carefully. You may want to pre-select the topic to fit the goals of the course, or you may allow the students to select topics that fit the course but are of specific interest to them.

· Role Selection – As with the topic, you may want to pre-select countries or entities you want your students to role-play and have them select from your list. If so, you should carefully select countries/entities that play differing roles in the topic, e.g., powerful/weak states, developed/developing states, those causing the problem, those suffering from the problem, those who refuse to act and those who are desperate for action. Sometimes it is useful to encourage your stronger students to play more important roles, but sometimes the structure of the simulation may not allow this. If possible, try to devise a way to assist the most influential states/entities to play their role well as the entire simulation can rest on their performance (e.g., imagine if the U.S. played a lackluster role in a climate change simulation).

· Assessing Learning – You will need to design the simulation to accurately and fairly assess student learning. This can be done with a combination of individual research assignments (preparatory documents such as country profiles and position papers), as well as performance during the simulation. It is helpful to require students to write up responses for a debrief as well to help them contextualize the process they just went through. This can help you to help them synthesize and evaluate what they learned (or hopefully learned if you need to fill in blanks). If you have groups role-playing a single entity, it is helpful to have a teammate evaluation so that they can let you know if all members of the group participated equally.

· Resources – It is very useful to provide the student with information to help them begin their research. This can range from documents and background information, to specific tip sheets you create with information they must know to negotiate effectively. The level of the course is a major determinant on the amount of resources you provide.

· Simulation Format – The next step is to design the actual running of the simulation. Several parts to include are:

· designing an agenda - you can supply this to the students or just keep it for yourself so you can monitor the progress of the class,

· rules for debate – you should decide if you want to use formal rules such as Roberts Rules, or teach your students some basic rules for times to speak, asking questions, informal discussions, etc.,

· format – you should plan a format that fits your learning outcomes. One format that works well is to have designated short position speeches at the beginning of the simulation, followed by a mid-length question-and-answer period, followed by informal discussions, possibly progressing back and forth from discussions to questions. Students may naturally gravitate toward one means of communication versus another. Question time allows for the entire group to hear the questions and answers put forth by their peers. Informal discussions or caucuses allow for the one-on-one contact that is necessary to hammer out language and convince others of their positions (or to make side deals).

· supplies – It is helpful to have placards (card stock with the name of the entity on one sided, folded in half the long way) so that the students can see the names of the other participants (e.g., NORWAY).

· Sample or draft resolution – you may want to include a sample resolution for the students if you want to direct their learning in specific areas.

· Debrief – You will need to design a list of questions (open-ended work well) for students to discuss after the simulation is complete. Your role is to return the process to yourself, to bring the learning back to a formal setting when you determine what they should hear. If your simulation failed, don’t worry, as the debrief can turn it around to show how they may have demonstrated what often happens in the real world – progress is slow and hard to achieve (see the information above under Assessing Learning for further clarification).

4. Running the Simulation

During the simulation, you turn over much of your control to the class; however, your activities during the simulation are important. Your main role is to insure the smooth flow of the simulation and to maintain its focus on your learning outcomes. One means to do this is to act as the chair, recognizing students when they choose to speak, clarifying rules, etc. Some areas you must be mindful of are: 
· quickly clarifying if false information is stated. Sometimes it is useful to speak to the student in person and allow them to correct the error, while at others, it may be necessary to interrupt the process to correct the error if it is egregious, 

· encourage the shy student to speak up, or the loud and obnoxious student to quiet down. You will notice that individual personalities can play a significant role in determining the direction of the simulation. Lucky is the day when your best students play a nurturing role and educate their fellow students. More likely will be the day when you have to coax and corral some to participate.
5. Reassess and Redesign

If you plan to use the simulation, or a different simulation, then reassessing and redesigning are essential. Each time you run the simulation, you will learn of areas you forgot to cover, or small details to change that will improve the process for the next time.
In the end, simulations can be a valuable tool for an instructor to connect the student more closely to the learning process. Learning by doing can encourage them to commit more fully to learning the course material and foster more ownership of the entire process.

